Provocation Ideas for IB PYP Educators
The following is a list of provocation ideas that were part of a Linkedin thread created by IB PYP educators.  I was inspired by some of the ideas and decided to compile them into one document in order to share and inspire other educators.

· I like beginning the inquiry with artifacts that usually make little sense at the beginning but as they work through the inquiry begin to make sense as we go through the process together. For example, when studying about how inventions influence modern culture simple items like a cork screw, can opener, pencil sharpener, screw driver etc can be placed around the room for groups to engage with and predict about. We also start many of our units with simple observation activities, to allow them to hone these skills. One of our science consultants provided us with an acivity that involves freezing a water balloon, with food coloring drops in it, and allowing students to make clear observations as it melts. This is a very comprehensive activity that involves good questioning and observing skills. Here is the link! http://www.exploratorium.edu/IFI/activities/iceballoons/iceballoons_fulltext.html
· We do similar things. For a conflict unit we left our G4 classrooms at lunch with desks turned over, papers on the floor and doors locked. When kids came back from lunch they were all schocked. What had happened and why? Lots of questions came up. For our recent G1 Story Unit we dressed up as characters from the Gingerbread Man. The characters had been in a bus accident and couldn't remember who they were. The kids were assembled in the library with an excuse that we had be called away to a meeting. We then had them rotate around us in groups asking questions about who we were and what story we came from. For our animals endangered unit we got huge card board boxes with postal stickers on them and 'handle with care', 'live animal' on them. We shook them with our feet underneath and arranged the kids to rotate from classroom to classroom to ask questions. We revealed a clue each time to do with the inquiry points. All these are incredibly powerful and also a lot of fun!

· Our Year 6 students recently completed a unit on Migration. The Year 6 teachers decided to begin the unit by relocating the students to another classroom without telling them why. Here they had to fill in questionnaires in Google Forms that were in a foreign language; have simple (mock)medical checks from our school nurse; memorize a pledge of allegiance in a foreign language; build a hat taller than 30cm. They also had to present a lot of papers before they were 'allowed' in the class. the activity required a thorough debriefing as some students felt uncomfortable since the teachers had adopted a very stern approach (one student even lost one of his forms and had to go through the whole process again, poor guy). However, this allowed for in-depth reflections and got the students to empathise with people who have to relocate/migrate. There were a lot of 'burning questions' that came from this and it really allowed the children to direct their inquiry.

· We did a similar thing for a migration unit - we try to focus in on one or two key or related concepts when planning the provocations - for migration we really wanted the students to engage with perspective and empathy as we looked at forced migration within the country we were based in - once we kicked the class out of their room we instructed all other classes to refuse to let them share their space and not lend them any resources - our students ended up stealing pencils and other classroom supplies just to get through the day. We recorded their comments and actions and kept coming back to them throughout the unit as we looked at what was happening in our city and stories of migration throughout history - it definitely anchored the unit and provided all students with an emotional connection to it. 
· For a unit on surviving after natural disasters we trashed the classroom, told the students that there had been an earthquake and the building was no longer structurally sound - they had to spend the rest of the day outside building shelters, filtering water, finding food. They stayed at school until 9pm and tried to build a fire to cook their dinner on (focus concept was survival)

· I remember when we too had organised a "No Rights Day" as a provocation for a unit on human rights. We instructed them that for a day their rights to education, health and food would be snatched and they had to do as instructed. We gave them inane chores, many of which served the purpose of the community, cold treatment from the adults around them, and meagre food. All this was done in consultation with all staff, to create a strong impact and parental consent, to avoid any child feeling hurt or upset. We also wouldn't let them use the school bus and kept them back, which would add fuel to the fire. Some would quietly suffer while some would rebel. This was followed by a debriefing session, including calming, meditative relaxation, followed by free venting out by the students of their emotions and then followed by a snack party! But the learning they would gain, of how privileged they are compared to thousands of children around them, who are engaged in child labour and don't even go to school; is precious and life long!

· For community service , I made students walk bare footed for a while on hard ground. then they reflected how poor people must be tolerating this kind of lifestyle and they felt very emotional towards the unit which was necessary. 
i called it the Empathy walk

· **For lots of hooks, mostly discrepant events, check out this link and look for other related videos shown on the right hand side: 
http://www.youtube.com/watch?v=uV880_CoE7M

Or the direct link to the PhenomenaScience youtube channel: 
http://www.youtube.com/user/PhenomenaScience
· Language A- unit on prejudice, ("How does prejudice impact a community?") In first period all teachers in the grade level read students a "scientific journal" article which we made up stating that height is negatively correlated to intelligence (shorter height=higher aptitude for learning. We chose this because the shorter kids traditionally receive more bias against them). 
We figured out ahead of time what the approximate median height was for the students in the grade level. Measuring marks were taped by the doors of all classrooms, Students who were taller than the median had "accommodations" to support their learning in all morning classes (sit in the front, drill work, teacher spoke slower to them, etc). 
At lunch they were shown the film, "Eye of the Storm" (1968 film: view here: http://www.pbs.org/wgbh/pages/frontline/shows/divided/etc/view.html). Then in advisory class after lunch, they all debriefed their experience and their thoughts about the film. 
This experience was referred to again and again as students read books and poetry about prejudice. Powerful!
· We had let parents, admin. and other teachers know what we were going to be doing, so when taller students started calling home, making appointments to see the headmaster, and complaining to teachers in other grade levels, everyone was prepared. 
If you would like a copy of the "article," please contact me!**

· Changing the classroom environment is not always easy but a great provocation. I remember doing a Unit on water ecosystems and on friday afternoon before the unit began, 5 parents and I changed the room completely. We hung up a giant sting ray and shark, made star fish out of cotton gloves, added paper seaweed to most of the desks and chair legs, hung fish from the roof, covered the windows with blue celephane and so on. On monday, I turned up in snorkles, goggles and a wet suit and explained to the students that we were going to go diving. We had a discussion about the things we might see. When the students entered the room they jumped straight into the role play and started observing the sea life. The rest of the 6 weeks pretty much ran themselves as the students were totally hooked.

· Our grade threes do a unit on human migration. One class had to vacate their room (I can't remember what they were told) and go join another and do some activity. Throughout the activity the teachers reduced the supplies that were needed to complete the activity and let it play out. It was very successful.

· Oil - give a students a list of items made from oil (do not tell them that oil is used) have them remove the items from their class - put them on the field etc. Tell students that these items are all made from oil and then that due to the need to conserve oil they can only bring in a select number of items off the list. 

· This will serve a few ideas - one, just how much oil is used for, and two, what happens when it starts running out?

· Water - send a note home to parents asking students to bring an empty one litre bottle of water to school on the last day of the week. (New topic starts next monday) 

· At the end of the day send students home with their empty bottle and with the task of using a maximium of 15 litres of water per day. For showering, brushing teeth cooking and drinking water. Also for flushing the toilet. The amount the lose for each one is up to you. Also if they drink coke, juice etc the must remove the same amount of water off their total. 

· In my class of 20 Grade 5's only 6 completed the task... lasted the whole weekend with many opting out or being told to stop or not start by their parents who were worried about the effects. This was brilliant - because students realised how important water is. The student engagement lead really well into discussions on - how much we value water, how much we use and the link between water and health. Students commented on how difficult it was etc. and were amazed we the fact sheet showed them how many people live off less than half of 15 litres per day and have to consume dirty water. Particularly affective as i live in the Middle East (U.A.E) where water should be valued, but is not.

· I remember doing an Unit on Time. I brought a pizza in the class and cut it out like a clock showing half past etc and began the lesson and later linked it to eating food on time and healthy food. Children loved it. 

· For a unit on directions I began with a Treasure hunt and then to close the unit I allow them to design the treasure hunt in Spanish.

· And at times a video related to the Unit we will see has helped me and then I ask the children what unit do u think we will study and later ask them to help me make a mind map. As it is their learning.

· A our school we try to make provocations new and exciting, keeping a focus on what is important... the central idea! There are times when just a story or a film, can open our minds to that central idea. There have been some really good provocations in our grade 3 team, however there's one I really enjoyed and it was when we were working on our unit of properties of materials and how humans use these properties. The students had to build a bridge that would be about 50 cm long and had to withstand a weight of about 5kg. They had to choose from a limited amount of resources and had to plan their design! The children really had a great time figuring out which material was the best for the job. Once the children finished building and weighing, we saw which bridge held the most weight. The children then discussed and reflected on what worked well and what didn't. This gives us a great start to the unit, it also allows us to end the unit with their reflections they did of the bridge and how they can improve it!

· Our Kindergarten do a Unit on Colour. The teacher takes down everything from the walls, prior to the start of the unit so that when the children come in on Monday, they are met with no colour. Apparently the Colour Thief has stolen all the colours. The children are horrified. Our ES Principal was sent for so the children could inform her of the stolen colours! Of course as the unit progresses, colour comes back to the classroom:) 

Another Kindergarten unit on the Senses, and our teacher starts the unit cooking popcorn as the children come in to the classroom to the wafting smells :) and of course lots of discussion and fun with finally eatinig the popcorn.

· I started a sharing the planet unit by bringing in a worm and asking how significant was the worm. Kids had to rate the significance and then in groups find out what they could about worms and check their rating.For our plant life cycles adaptations i brought in a venus fly trap, picher plant and stinky starfish plant to look at and discuss. This had the kids coming up with amazing questions.

· My teachers have started with some great provocations. For the 6th grade unit on Global Warming, they began with Michael Jackson's "Earth" video, then had then reflect about it in their journals. For a 4th grade unit on Migration, the teachers had a container with a few colored rocks in it. Every 10 minutes, they added a handful of rocks to the container. As they added more each time they had posed a question to their students, what's happening? Kindergarten threw an impromptu party to start their celebration unit, and then asked the students, what makes a celebration? There are many ways to get students motivated.

· After a bit of dry introduction to ecology (food webs, food chains, energy pyramids) I bring in an apple; one for each group. We begin the conversation by talking about apples: where do they come from? What are they made of and where does that material come from? How much energy is in an apple? How could we measure the energy? How many apples does a tree produces? What eats apples besides people and what to apple trees consume?  This ends up being a great way to see real connections with academic topics and leads to many practical (ie. lab) opportunities.

· I once used this provocation for our unit Our Body with our 4yrs old.....I had a skeleton,sitting in a corner,with a book in its hand.. as soon as the kids came in , their expression,their curiosity got the better of them...we started as to who could this be, what happened to it, etc this lead to counting the bones in the body,than the muscles,etc and eventually the human body....of course the element of "Halloween", was also thrown in.

· Another activity I did for unit "senses" for our kindergarten was , kids entered a dark classroom,they were asked to find their way carefully to their chairs...I kept the class in the dark for the next 5-10 mins, placed some items in front of them and asked them to feel them and tell me what they were...when the lights came on, the surprised look on their faces when they saw that some of their guess were wrong.this lead to discussion on how blind people live and read(braille) showed them a copy of it. Another activity was wearing headphones blocking sound,etc.

· This year we have been focusing on understanding the related concept or concepts behind the unit prior to diving into the content of a unit. So our provocations have not directly linked to the knowledge of the unit but the concept - once the concept is understood then students are better able to connect the content. 
For example Grade 1 did a unit on Families this year - their related concept was relationships - their provocation involved the classroom being covered with string connecting to objects - such as a string from a table to a chair or a printer to a computer and so on. Through the provocation the students connected to the concept of relationships and this then drove the unit of inquiry. 
So get the concept right, we are using a concept driven curriculum, and then connect the concept to the knowledge or other essential elements in the unit.

4MAT learning is a wonderful design template for structuring learning (especially units but also individual lessons/learning experiences) which is very compatible with IB programs. The template gives guidance about all stages of the learning experience including how to open or introduce concepts. Go to - http://www.aboutlearning.com/ for more information and resources. You will not regret it.
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