
PYP Planner Rubric for Stand Alone Planners
	
	Expert
	Practitioner
	Apprentice
	Novice

	Central Idea

and

Summative Assessment Task
	· the central idea is true, not value laden, and of a sufficient depth to sustain the inquiry

· the unit  demands that students search for an 

in-depth understanding through systemic research and inquiry

· the unit is significant, relevant, and engaging
· the summative assessment is clearly linked to the central idea
· the standards for the summative assessment, i.e., criteria, models, rubrics, are stated and will be made available to the students early in the inquiry

· the summative assessment is flexible in that it allows for student choice of content or strategies

· time allotment is flexible
	· the central idea is true, not value laden, and a of some depth to sustain the inquiry

· parts of the unit demand that students search for an in depth understanding through systemic research and inquiry

· the unit is significant, relevant, and engaging
· the summative assessment is linked to the central idea
· the standards for assessment, i.e., criteria, models, rubrics, are stated and will be made available to the students in the inquiry

· the summative assessment is flexible in that it allows for opportunities of student choice in either the content or strategies

· time allotment is somewhat flexible
	· the central idea is an opinion or value laden and/or is not of sufficient depth to sustain the inquiry

· the unit has students repeat the knowledge of others along with some understanding through research and inquiry

· the unit is engaging and significant but lacks relevance
· the summative assessment is tangentially linked to the central idea
· the standards for assessment, i.e., criteria, models, rubrics, are stated but might not be made available to the students early in the inquiry

· the summative assessment is the same for all learners

· time allotment is set
	· the central idea is true an opinion and value laden and/or is not of sufficient depth to sustain the inquiry

· the unit demands that students repeat the knowledge of others rather than an in depth understanding through systemic research and inquiry

· the unit is engaging but lacks significance and relevance

· the summative assessment is not linked to the central 
· the standards for assessment, i.e., criteria, models, rubrics, are not stated
· the summative assessment is the same for all learners

· time allotment is set

	Key Concepts, Lines of Inquiry, and

Teacher Questions
	· the key concepts that are being emphasized are listed and clearly support the inquiry

· the key concepts used help the students and the teacher to delve into the inquiry
· the lines of inquiry get at the essence of the central idea

· the lines of inquiry are open-ended

· the teacher questions or provocations will encourage genuine inquiry and are not leading
· the teacher questions help the teacher unwrap the big ideas
	· the key concepts that are being emphasized are listed and many of them support the inquiry

· the key concepts used help the students and the teacher to delve into the inquiry
· the lines of inquiry get at the central idea

· the lines of inquiry are open-ended

· the teacher questions or provocations can encourage genuine inquiry but are leading
· the teacher questions may help the teachers unwrap the big ideas
	· the key concepts that are being emphasized are listed but do not clearly support the inquiry

· the key concepts used may or may not help the students and the teacher to delve into the inquiry
· the lines of inquiry do not clearly get at the essence of the central idea

· some of the lines of inquiry are closed and point to facts

· some of the teacher questions or provocations are leading
· the teacher questions are reframing the central idea or lines of inquiry
	· the key concepts that are being emphasized are not listed and/or do not clearly support the inquiry

· the key concepts used may or may not help the students and the teacher to delve into the inquiry
· the lines of inquiry do not clearly get at the essence of the central idea

· the lines of inquiry are closed and point to facts

· the teacher questions or provocations are leading
· the teacher questions do not seem to be related to the central idea or lines of inquiry 


	Summative Assessment, 
Formative Assessment, Self- Assessment,

 and Pre-Assessment 
	· the summative assessment is clearly linked to the central idea and the lines of  inquiry

· the transdisciplinary skills needed for the summative assessment are identified and their teaching is planned for in the learning experiences
· there is evidence of pre-assessment and it is clearly stated

· the formative assessments lead directly to the summative assessment
· the formative assessments are linked to the lines of inquiry and the learning experiences  as appropriate
· the learning experiences are grouped and a formative assessment is identified to check on the learner’s success within this grouping

· record keeping is possible, planned for, described and  transparent for the teacher and the student

· the standards for the formative assessments, i.e., criteria, models, rubrics, are stated and will be made available to the students early in the inquiry
· students are involved in setting the criteria for the formative and summative assessments as appropriate
· there are opportunities for students to self assess

· time allotments for all assessments are flexible

	· the summative assessment is  linked to the central idea and the lines of  inquiry

· the transdisciplinary skills needed for the summative assessment are identified 

· there is evidence of pre-assessment
· many of the formative assessments lead directly to the summative assessment

· the formative assessments are linked to the lines of inquiry or the learning experiences

· many of the learning experiences are grouped and a formative assessment is identified to check on the learner’s success within this grouping
· record keeping is possible, and planned for by the teacher 

· there are some standards for assessment, i.e., criteria, models, rubrics, and will be made available to the students in the inquiry

· students might be involved in setting the criteria for the formative and summative assessments

· there are opportunities for students to self assess
· time allotments are somewhat flexible
	· the summative assessment is linked to the central idea or some of the lines of inquiry

· there is little mention of the transdisciplinary skills that are needed for the summative assessment and/or the intention to plan for their instruction is unclear
· there is some evidence of pre-assessment 

· some of the formative assessments lead to the summative assessment while some are just for themselves

· some of the formative assessments are linked to the learning experiences and/or some of the lines of inquiry

· some of the learning experiences are grouped and linked to a formative assessment while some have stand alone formative assessments
· there is limited evidence that records will be kept, planned for, and  transparent for the teacher and the student

· the standards for assessment, i.e., criteria, models, rubrics, are unclear or unstated and might not be made available to the students early in the inquiry

· there is no evidence that the students are involved in setting the criteria for the formative and summative assessments

· the opportunities for students to self assess are not clear and/or not stated
· time allotments are set
	· there is little evidence that the summative assessment is inked to the central idea or any of the lines of inquiry

· there is no mention of the transdisciplinary skills that are needed for the summative assessment and there does not appear to be any intention to plan for their instruction

· the evidence of pre-assessment is missing
· the linkage between the formative and summative assessments is unclear
· the learning experiences are not grouped and linked to a formative assessment or are not assessed at all
· there is no evidence that record keeping is possible, planned for, and transparent for the teacher and the student

· the standards for assessment, i.e., criteria, models, rubrics, are not stated
· the teacher sets the criteria for all of the assessments

· the opportunities for students to self assess are not clear and/or not stated
· time allotments are set


	Learning Experiences
	· all of the multiple intelligences are used to design the learning experiences

· the learning experiences are related to the key concepts

· the learning experiences will lead to success on the summative assessment

· student interests are used in designing the learning experiences

· the learning experiences are designed with the idea to provide opportunities to gather formative assessment data 

· the learning experiences are developmentally appropriate

· the appropriate transdisciplinary skills are included and there is a way to note the progress of these skills that is stated
	· most of the multiple intelligences are used to design the learning experiences

· the majority of the learning experiences are related to the key concepts

· the learning experiences will lead to success on the summative assessment

· student interests are used in designing the learning experiences

· most of the learning experiences are designed with the idea to provide opportunities to gather formative assessment data 

· the majority of the learning experiences are developmentally appropriate

· most of the appropriate transdisciplinary skills are included and there is a way to note their progress
	· a few of the multiple intelligences are used to design the learning experiences

· the learning experiences are somewhat related to the key concepts

· the learning experiences will not necessarily lead to success on the summative assessment

· some student interests were not used in designing the learning experiences

· the learning experiences are designed with the idea to provide activities for the students rather than as opportunities to gather formative assessment data 

· the learning experiences are developmentally appropriate some of the time

· the appropriate transdisciplinary skills are not obviously included
	· few , if any, of the multiple intelligences are used to design the learning experiences

· the learning experiences are not obviously related to the key concepts

· the learning experiences will not necessarily lead to success on the summative assessment

· student interests were not used in designing the learning experiences

· the learning experiences are designed with the idea to provide activities for the students rather than as opportunities to gather formative assessment data 

· the learning experiences are only marginally developmentally appropriate

· the appropriate transdisciplinary skills are not obviously included

	Resources
	· the resources are varied, i.e., people, places, audio-visual, print, music, art, etc.

·  the resources are developmentally appropriate

· technology is included

· the classroom, local environment and/or community is used to facilitate the inquiry
	· the resources are varied, i.e., people, places, audio-visual, print, music, art, etc.

·  the majority of the resources are developmentally appropriate

· technology is included 

· the classroom, local environment and/or community could be used to facilitate the inquiry if it is convenient
	· the resources are from a limited set of sources

· most of the resources are developmentally appropriate

· the use of technology is not obvious

· the classroom, local environment and/or community is used to facilitate the inquiry if it is convenient
	· the resources are from a limited set of sources

·  the resources are not obviously developmentally appropriate

· the use of technology is not obvious

· the classroom, local environment and/or community is not used to facilitate the inquiry


	Achievement of Purpose
	· the teacher has provided evidence of the students’ understanding of the inquiry

· the teacher has provided evidence that the students made connections between the central idea and the key ideas of the discipline
· there is evidence that the teacher has been reflective about the efficacy of the assessment tasks
	· the teacher has provided some evidence of the students’ understanding of the inquiry

· the teacher has provided some evidence that the students made connections between the central idea and the key ideas of the discipline
· there is some evidence that the teacher has been reflective about the efficacy of the assessment tasks
	· there is limited  evidence of the students’ understanding of the inquiry

· there is limited evidence that the students made connections between the central idea and the key ideas of the discipline
· there is limited evidence that the teacher has been reflective about the efficacy of the assessment tasks
	· the evidence of the students’ understanding of the inquiry is not provided

· the evidence that the students made connections between the central idea and the key ideas of the discipline is not provided

· the evidence that the teacher has been reflective about the efficacy of the assessment tasks is not provided

	Elements of PYP
	· the learning experiences that helped the students use the emphasized key concepts are listed and reflected on

· the learning experiences that helped the students use the emphasized transdisciplinary skills are listed and reflected on

·  the learning experiences that helped the students develop particular attributes of the learner profile are listed and reflected on


	· the learning experiences that helped the students use the emphasized key concepts are listed and some of them are reflected on

· the learning experiences that helped the students use the emphasized transdisciplinary skills are listed and some of them are reflected on

·  the learning experiences that helped the students develop particular attributes of the learner profile are listed and some of them are reflected on
	· the learning experiences that helped the students use the emphasized key concepts is either not listed and/or reflected on

· the learning experiences that helped the students use the emphasized transdisciplinary skills is either not listed and/or reflected on

·  the learning experiences that helped the students develop particular attributes of the learner profile is either not listed and/or reflected on
	· the learning experiences that helped the students use the emphasized key concepts are not listed and/or reflected on

· the learning experiences that helped the students use the emphasized transdisciplinary skills are not listed and/or reflected on

·  the learning experiences that helped the students develop particular attributes of the learner profile are not listed and/or reflected on



	Student Initiated Inquiries
	· the student initiated inquiries are noted and reflected on

· there is mention of the student initiated inquires that were incorporated into the teaching and learning during the unit and reflected on

· there is mention of the teacher questions and provocations that were most effective in driving the inquiries and reflected on

· there is mention of student initiated actions taken by individuals or groups that shows their ability to reflect, to choose, and to act and reflected on
	· the student initiated inquiries are noted and some are reflected on

· there is mention of the student initiated inquires that were incorporated into the teaching and learning during the unit and some are reflected on

· there is mention of the teacher questions and provocations that were most effective in driving the inquiries and some are reflected on

· there is mention of student initiated actions taken by individuals or groups that shows their ability to reflect, to choose, and to act and some are reflected on
	· There is little evidence of student initiated inquiries

· there is little or no mention that the student initiated inquires that were incorporated into the teaching and learning during the unit

· there is little or no mention of the teacher questions and provocations that were most effective in driving the inquiries

· there is little or no mention of student initiated actions taken by individuals or groups that shows their ability to reflect, to choose


	· There is no evidence of  student initiated inquiries

· there is no mention of the student initiated inquires that were incorporated into the teaching and learning during the unit

· there is no mention of the teacher questions and provocations that were most effective in driving the inquiries

· there is no mention of student initiated actions taken by individuals or groups that shows their ability to reflect, to choose
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